
 

 
 

8045 East Chapman (714) 628-4831 
Orange, CA 92869  academic_senate@sccollege.edu 
 

Agenda 
20 April 2021 

1:30 – 3:15 p.m. 
Academic Senate Zoom 

https://cccconfer.zoom.us/j/91075337949 
 
 

I  Welcome 
 
II  Public Comments (2-minute limit per person) 
 
III  Approval of the Minutes 
 
  A 30 March 2021 
 
IV  AS Executive Board Reports (20 minutes) 
 
V  ASG Report (5 minutes) 
 
VI  Summary Reports 

 
          VII Action Items  

 
Second Reading 

A Resolution S2021.09 - Request for Academic Senate President to Re-open Dialogue About 
the Enrollment Management Committee’s Class Cancellation Guiding Principles 
Recommendation 

 
 First Reading 
 

A Resolution S2021.10 -  Adoption of the SCC Regular and Effective Contact Policy 
 
B Resolution S2021.11 – Endorse the Implementation of Annual Plans in eLumen 
 
C Resolution S2021.12 – Endorse Recommended Revisions to the Resource Request Process 

 
VII Discussion Items 
 

A Update on Revisions to SCC Website – Thurman Brown will lead a discussion on the 
upcoming revisions of the SCC website. 
 
B Campus Culture and Effective Communication – The Academic Senate will continue 
their discussion about how to improve communication among and within constituent groups. 
 

 
Santiago Canyon College is an innovative learning community dedicated to intellectual and   personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate, and to think critically. We are committed to  maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging.  (Approved 12/05/17)  
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Taylor, Michael 
 

 

 
Scott, Randy   
 

  
Evett, Corinna   
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BP 2410 Board Policies and Administrative Regulations 
Reference: Education Code Section 70902; 
ACCJC Accreditation Standards IV.C.7, IV.D.4, I.B.7, and I.C.5 (formerly IV.B.1.b & e) 

 
The Board may adopt such policies as are authorized by law or determined by the Board to be necessary for the efficient operation 

of the District. Board policies are intended to be statements of intent by the Board on a specific issue within its subject matter jurisdiction. 
The policies have been written to be consistent with provisions of law, but do not encompass all laws relating to District activities. 

All District employees are expected to know of and observe all provisions of law pertinent to their job responsibilities. 
Policies of the Board may be adopted, revised, added to, or amended at any regular board meeting by a majority vote.  Any adoption 

and/or approval of new Board policies or changes to existing Board policies must take place as part of a two meeting approval process. 
The first meeting will be considered the "FIRST READING, INFORMATION ONLY" of the policy or change to existing policy for 
the purpose of review, questions and answers, and other considerations of the recommendation. At the second meeting, it will 
be considered the "SECOND READING, ACTION ITEM." The Board will consider the item for action, which may have been modified 
at either the first or second reading.  If the modification at the second reading is major, as determined by the Board, such a reading will 
be termed a first reading and introduced at a subsequent Board meeting as a second reading.  The Board shall regularly assess its policies 
for effectiveness in fulfilling the District's mission. 

The RSCCD Board of Trustees believes that a major trustee role is to set policy for the District. In setting policy, the Board wants 
to create and work within a participatory environment with respect for students and all employee groups. For developing policies 
regarding the academic and professional matters numbered 1, 2, 3, 5, and 8, the Board will consult collegially with the faculty by relying 
primarily on the advice and judgment of the Academic Senate (per previous agreement with the Senate).* 

For developing policy regarding the other five academic and professional matters, the Board will consult with the faculty through 
the mutual agreement process previously agreed upon. At RSCCD, the mutual agreement process is the use of the shared governance 
structure consisting of councils, committees, and the District Council. Further, representatives of staff and student groups are encouraged 
to work within the established processes to address the issues of the District. 
The Board of Trustees values consensus building; however, it realizes its legal responsibility to make final decisions regarding policy. 
 

*For the following items the Board of Trustees will rely primarily upon the advice of the Academic Senate: 
1) Curriculum, including establishing prerequisites and placing courses within disciplines;  
2)  Degree and certificate requirements;  
3)  Grading policies;  
5)   Standard or policies regarding student preparation and success;  
8)  Policies for faculty professional development activities; 

For the following items, the Board of Trustees will come to mutual agreement with the Academic Senate: 
4) Educational program development;  
6) District and college governance structures, as related to faculty roles;  
7)  Faculty roles and involvement in accreditation processes, including self study and annual reports;  
9) Processes for program review;  
10)  Processes for institutional planning and budget development. 
 

Administrative regulations are to be issued by the Chancellor as statements of method to be used in implementing Board Policy. 
Such administrative regulations shall be consistent with the intent of Board Policy. Administrative regulations may be revised as deemed 
necessary by the Chancellor.  The Board reserves the right to direct revisions of the administrative regulations should they, in the Board's 
judgment, be inconsistent with the Board's own policies. 
Copies of all board policies and administrative regulations shall be readily available to District employees through the District website. 
 

Revised and Retitled:  June 15, 2015 (Previously BP9001 and BP9023) 
 



 SCC Academic Senate Business Meeting Minutes – DRAFT v1 
March 30, 2021, 1:30-3:15 pm, ConferZoom 
 
Senators Present 
Castellanos, Ralph 
Crabill, Phil 
Cummins, Shawn 
Danova, Veselka 
Dela Cusack, Lisa 
Gates, Alana 
Gonzalez, Sara 
Govea, Melissa 
Henry, Amanda 
James, Scott 
Johnson, Kim 
Kramer, Jessica 
Murphy, Ryan 
Umali Kopp, Christine 
Valdos, Yanina 
VanDyke-Kao, Rita 
 
SCC-AS Executive Board Present 
Rutan, Craig, President 
Taylor, Mike, Vice President 
Scott, Randy, Secretary/Treasurer 
Evett, Corinna, CIC Chair 

Senators Absent 
Aguilera, Leonor 
Chavez, Ricardo 
Graham, Song 
Oase, Daniel 
Salcido, Andrew 
 
ASG Representative 
 
Guests 
Babayan, Diana 
Escobar, Dora 
Isbell, James 
Johnson, Jody 
Lamourelle, Regina 
Martin, Linda 
Pecenkovic, Nidzara 
Proppe, Jean 
Sheen, Michelle 
Smith, Mark 
Snow, Margie 
Stringer, Martin 
West, Ryan 
Resendez, Jessica 
Bernal, Georgia 
Zhang, Dana 
Harris, Jeff 
Sheen, Ellie 
Andrews, Summer 
 
 
  

 I. Welcome 
 
  Santiago Canyon College Academic Senate (SCC-AS) President Craig Rutan called the 

meeting to order at 1:30 pm on Tuesday, 30 March, 2021. 
 
 
 II. Public Comments 

 
There were no public comments. 
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 III. Approval of the Minutes 

 
16 March, 2021 approved unanimously. (Moved by Gates, seconded by Taylor.) 
 

 
 IV. SCC-AS Executive Board Reports 

 
SCC-AS President Rutan 
 
SCC-AS President Rutan reported that three candidates for SCC President have been 
forwarded to RSCCD Chancellor Martinez. The candidates’ names should be public by 
the end of the week, and the decision should be made by early May. 
 
On the budgetary front, SCC and SAC met last week to discuss possible changes to the 
budgetary allocation model. SAC continues to hold the position that the FTES split be 
held at the 2017-2018 levels during the hold harmless period. The 2017-2018 split was 
about SCC 30% and SAC 70%. However, SCC has had a smaller decrease in enrollment 
than SAC, and thus the current estimated FTES split is SCC 34% and SAC 66%. 
Maintaining the 2017-2018 FTES split will reduce SCC’s budgetary appropriation 
computed with the current budget allocation model by about $900,000 after all 
expenditures are accounted. 
 
RSCCD is expected to release downsizing recommendations after spring break. 
 
Orange County is expected to move into the COVID yellow tier this week or next, 
meaning that the college could offer face-to-face instruction at 50% capacity, assuming 
the recommended 6 ft social distancing can be maintained. CSU/UC is hoping to return 
to face-to-face in Fall 2021, which may force SCC to offer laboratory classes for transfer 
in face-to-face modes. 
 
Election for CIC Chair will take place after Spring Break; encourage anyone who is 
interested to contact President Rutan. SCC-AS Executive Board will announce the 
Secretary/Treasurer for 2021-2022 at the April 20, 2021 business meeting. 
 
Discussions of revisions to equity work are ongoing. Of concern are the metrics reported 
to the state chancellor’s office. The Student Success and Equity Committee has created 
a task force to review current procedures and the make recommendations. 
 
As a reminder, task forces created by committees under the purview of the Brown Act 
are required to post agendas to the entire college. This would include any task forces 
created by the SCC-AS (COVID Task Force) or CIC (Class Caps), among others. 
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SCC-AS Vice President Taylor 
 
SCC-AS Vice President Taylor asked that the senators running elections for 2021-2022 
SCC-AS submit the results of their elections to him for announcement at the April 20, 
2021 business meeting. 
 
SCC-AS Secretary/Treasurer Scott 
 
SCC-AS Secretary/Treasurer Scott reported that the SCC-AS checkbook is now in hand, 
and that the transition of fiduciary duties to the new SCC-AS Secretary/Treasurer will be 
uninterrupted by COVID and therefore smooth and easy. 
 
CIC Chair Evett 
 
CIC Chair Evett described a successful presentation by the Long Beach City College 
Cultural Curriculum Audit; many SCC CIC members were motivated to pursue a similar 
audit for SCC. 
 
 

 V. ASG Report 
 
ASG Vice-President Nathan Yi was absent from the meeting, but sent a report via email. 
Last week, the ASG Executive Board heard a presentation from Waymakers, which is a 
nonprofit organization whose purpose is to build "safer communities by helping 
individuals make their way through conflict and crisis to a place of strength and 
stability." ASG was invited to participate in a few of their community events and is 
looking forward to continuing working with them. An ASG Delegate attended the 
Student Senate of California Community Colleges annual General Assembly where there 
were various resolutions at the state level that were voted on and discussed, workshops 
regarding student representation and regional resources, and presentations about 
advocacy. 
 
 
 

  There was a motion by Evett, seconded by Gates, to reorder the agenda, moving VIIC to 
this point in the meeting. The motion was approved unanimously. 
 

 VII. Discussion Items 
 C. Statewide Resolution on Child Development Programs 
 
  Professor Regina Lamourelle provided information on a new resolution to be  
  presented at the ASCCC Spring Plenary. Sponsored by the California Community  
  College Early Childhood Care and Education Association, the resolution asks for  
  support for funding for early childhood care education in the community   
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  colleges. Full text of the resolution will be available in the updated packet of  
  ASCCC resolutions to be emailed to members. 
 
 
 

  Returning to the agenda order. 
 VI. Action Items 

 
Second Reading 
 
 A. Resolution S2021.07 – Endorse Revisions to BP 5010 and AR 5055 
 
  Moved by Crabill, seconded by Gonzalez. Adopted unanimously. 

 
 
  First Reading 

 
   A. Resolution S2021.08 – Adoption of the Temporary Extension of the Santiago 

Canyon College Excused Withdrawal (EW) Due to COVID-19 Policy for Spring 
2021, Summer 2021, and Fall 2021 
 
A motion was made to waive the second reading on this resolution. Moved by 
Scott, seconded by Evett, approved unanimously. 
 
Following the waiving of the second reading, the resolution was adopted 
unanimously. 

 
   B. Resolution S2021.09 – Request for Academic Senate President to Re-open 

Dialogue About the Enrollment Management committee’s Class Cancellation 
Guiding Principles 
 
Moved by Evett, seconded by Gonzalez. 

 
 
 VII. Discussion Items 

 
   A. Update from the COVID-19 Task Force 

 
SCC-AS Vice President Taylor reported on the work to date of the COVID-19 Task 
Force. 
 
Two large group meetings have been held, with a third planned for after spring 
break. 
 



  5  

    The task force began by reviewing the events of Spring 2020. Earning high marks 
was the remarkably quick manner in which effective training was prepared and 
offered. Also highly appreciated was the full inclusion of adjunct faculty in the 
changeover to remote instruction. 
 
The focus of the task force then shifted to ongoing issues related to our COVID-
19 response. Of primary interest was how to best meet the challenge of getting 
student input; a timely town hall was suggested. Other recommendations 
discussed include the stockpiling of personal protective equipment and cleaning 
supplies, improving evacuation plans and drills, additional professional 
development including meeting equity goals in an online environment, further 
support for the distance education department, implementation of a wireless 
café and testing area, and a desire to be proactive in decisions. 
 
For the Fall 2021 semester, an additional student survey was sent out, and the 
task force recommends offering a wide variety of course modalities. In addition, 
special consideration for the challenges faced by the SCC Counseling department 
was recommended, including the availability of weekly COVID testing. 
 
As a group, the SCC-AS praised the work of the COVID-19 task force. 
 
SCC-AS President Rutan asked about the status of synchronous online instruction 
(RemoteLIVE!) after the emergency passes. 
 
 

   B. AB705 ESL Implementation 
 
SCC-AS President Rutan gave a summary of the response to AB705 implemented 
by the Math and English departments. President Rutan described the differences 
between the requirements for Math and English and the English as a Second 
Language (ESL) program. 
 
Professor of American College English (ACE) Diana Babayan and Professor of 
Counseling Dora Escobar presented SCC’s plan for equitable placement of 
students in the ESL program. 
 
The AB705 and AB805 legislation allows for greater flexibility in ESL placement 
than Math/English placement. With the recognition by the California Community 
Colleges Chancellor’s Office (CCCCO) that ESL is foreign language learning, all of 
the ESL core courses are transferable, making the classes more attractive for 
international and other students. 
 
Placement of students by guided self-placement. SCC and SAC use a common 
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    guided self-placement instrument. The goal is to have a degree-seeking student 
enrolled in ESL enter and complete a transfer-level English composition or 
equivalent ESL course within a three-year timeframe. 
 
Beginning in Fall 2021, students will not be given a placement test, and 
revalidation steps of the current placement test have been cancelled in 
agreement with SAC. This brings SCC and SAC ESL programs in compliance with 
AB705. 
 
A public dashboard will be created in the next few months that will present the 
data for review. 
 

 
Meeting adjourned, 3:10 pm. (Moved by Valdos, second by Gates.) 
Submitted by Randy Scott, SCC-AS Secretary/Treasurer 



 

 
8045 East Chapman (714) 628-4831 
Orange, CA 92869 academic_senate@sccollege.edu 

 
Resolution S2021.08 
 
Adoption of the Temporary Extension of the Santiago Canyon College Excused Withdrawal (EW) 
Due to COVID-19 policy for Spring 2021, Summer 2021, and Fall 2021 
 
Moved: Senator Crabill  

 
Seconded: Senator Gonzalez 

 
 
Whereas, The COVID-19 State of Emergency necessitated public health measures such as mandated 
social distancing that substantially disrupted instruction at Rancho Santiago Community College 
District; and  
 
Whereas, Santiago Canyon College will continue to convert on-campus classroom-based instruction to 
online instruction, and students may continue to experience online learning challenges; and  
 
Whereas, Students may want to consider the option to select a non-punitive Excused Withdrawal (EW) 
grading option due to the COVID-19 crisis; 
 
Whereas, the CCCCO views the current COVID-19 pandemic to be an extraordinary condition 
impacting a broad area, and therefore additional documentation from the student to support a request for 
Excused Withdrawal due to COVID-19 is not necessary;  
 
Resolved, that the Academic Senate of Santiago Canyon College adopt the Excused Withdrawal Due to 
COVID-19 deadline extension of June 11, 2021 for the session of Spring 2021 affected by the COVID-
19 State of Emergency; and  
 
Resolved, that the Academic Senate of Santiago Canyon College adopt the Excused Withdrawal Due to 
COVID-19 deadline extension of August 13, 2021 the session of Summer 2021 affected by the COVID-
19 State of Emergency; and  
 
Resolved, that the Academic Senate of Santiago Canyon College adopt the Excused Withdrawal Due to 
COVID-19 deadline extension of December 17, 2021 the session of Fall 2021 affected by the COVID-
19 State of Emergency; and 
 
Resolved, that the Academic Senate of Santiago Canyon College recommends that students electing the 
Excused Withdrawal Due to COVID-19 option during Spring 2021, Summer 2021, and/or Fall 2021 not 
be required to provide any additional documentation in support of this grading option. 

                                          
                                          Date Presented: 30 March 2021 

 
Date Passed:          30 March 2021 

 
 
 
 
 
Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate and to think critically. We are committed to maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging. (Approved 12/05/17) 
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Spring 2021 - Resolution Number: XXX 

Contact: Kathleen White - Category: Career Technical Education 

Whereas, The Governor’s Master Plan for Early Learning and Care: California for All 
Kids, released on December 1, 2020, contained sweeping recommendations 
related to the broad expansion of childcare and expanded learning and the 
provision of Transitional Kindergarten (TK) services for all of California’s 4 year 
old’s, resulting in significant impacts on ECE/EDU courses and the pivotal role 
California Community College programs hold in recruiting, preparing, graduating, 
transferring, and supporting over 85% of the ECE workforce and 54% of 
credentialed TK-grade 12 teachers in CA complete our classes;  

Whereas, The Education and Human Development [EHDS] Sector enrolled 
146,716 students at a California Community College in 2018-2019 (ranking 
5th in enrollment and 5th in degree and certificate completion of the 10 
priority CTE Career Sectors listed in CCCCO CALPASS Metrics) and is a sector 
that directly addresses issues of equity by providing college pathways leading 
to employment to the highest percentage of female students at 83%, (with 
67% of students being non-white) and has the second highest percentage of 
economically disadvantaged students at 78%, of all 10 sectors listed; 

Whereas, The COVID crisis has destabilized the EHDS sector, disrupted ECE and 
TK-12 teacher preparation pipelines and has resulted in significant impacts on 
working and single parents (especially essential, low-moderate wage, displaced 
workers and women) such that the state of California will not experience economic 
recovery without supporting the replacement of teachers at all levels (ECE, TK, K-
12). The loss of childcare (ECE, after-school, etc.) and remote TK-12 classrooms 
have created an educational, economic and supervision crisis for California's 
families as well as learning loss and significant social/emotional needs for 
California’s children, (conditions that demand high quality and skilled teachers);  

Whereas, Prior to the pandemic, 80% of TK-12 districts in California were reporting 
serious teacher shortages (Learning Policy Institute, 2018) that, on average, over 
the next 5 years were projected to be over 124,000 openings annually in California 
for a cluster of 20 teacher occupations including preschool, elementary, secondary, 
and special education. Related occupations (infant care, after-school care, family 
childcare, etc.) are experiencing acceleration of retirements and job loss (Center 
for the Study of Child Care Employment, 2020) due to 62% of open childcare 
centers with staff who are not working due to concerns about the health risks and 
48% of open centers with staff who are unable to work because they are taking 
care of their own children. 



Resolved, The Academic Senate for California Community Colleges work with the 
California Community Colleges Chancellor's Office, the CA Commission on 
Teacher Credentialing, the governor, and his Early Childhood Policy Committee, 
to advocate for support and funding for increased community college pipelines, 
student pathways and transfer support for the Education and Human 
Development sector, (ECE and EDU) to meet the twin labor demands of the 
expansion of programs outlined in the Governor's plan and recovery from the 
pandemic;  
  

Resolved, The Academic Senate for California Community Colleges support the 
prioritization of the Education and Human Development Sector (with the Sector 
Director and Technical Assistance Provider structure under the CTE area of the 
California Community College Chancellor’s Office) as one of the Strong Workforce 
Program identified Priority Industry Sectors, to guide Career Technical Education 
(CTE) priorities and to address this statewide labor crisis in ECE, TK, K-12, after 
school and community college teacher preparation. 

Resolved, The Academic Senate for the California Community Colleges provide the 
critical Education and Human Development (ECE/EDU) sector relevant, timely 
professional support (website hosting, sector specific meetings, conferences, data 
sharing, training, etc.) utilizing the collective expertise of sector specific state 
leadership and discipline faculty actively involved in teacher preparation and 
capitalizing on the dozens of faculty-led, volunteer regional and statewide EDU and 
ECE communities of practice which emerged in response to the impacts of the 
COVID pandemic on courses, students, training, recruitment, pathways, 
articulation, and transfer support.  



 

 
TO: Chief Executive Officers 

Chief Business Officers 
Chief Instructional Officers 
Chief Student Services Officers 
Academic Senate Presidents 

FROM: Aisha Lowe, Vice Chancellor, Educational Services and Support 

Dolores Davison, President, ASCCC 

RE: Equitable Placement (AB 705) ESL Adoption Plan Submission 

MEMORANDUM 
February 3, 2021 

ESS 21-200-004 | Via Email 

 
 

 

Given the COVID-19 emergency, the AB 705 ESL adoption plans originally due July 1, 2020 were 
extended to July 1, 2021 (reference memorandum ES 20-24 Emergency Guidance for AB 705 
Implementation). This guidance memorandum provides details on how to submit those 
adoption plans. Enclosed you will find materials created by the ESL AB 705 Implementation 
Workgroup, whom we sincerely thank for their partnership and dedication to this effort: 

• ESL Adoption Plan Implementation Guide 
• ESL Adoption Plan Form 
• Adoption Plan Glossary of Terms 

As we continue to work toward fulfillment of the Vision for Success and the equity Call to Action, 
effective implementation of Assembly Bill 705 (AB 705) is essential and remains an important 
priority for the Board of Governors and all California Community Colleges. As a reminder, under 
title 5, §55522.5 English as a Second Language Placement and Assessment, ESL students with a goal 
of transfer to a four-year institution or an associate degree should enter and complete a transfer- 
level English composition course or an ESL course equivalent to transfer-level English composition 
within a three-year timeframe of declaring a transfer- or degree-seeking goal. Adoption plans 
should explain the placement method, the evidence to be collected, and why the college/district 
believes it will be effective. 

Per title 5, §55522.5 (b)(2), students who have acquired a United States high school diploma or the 
equivalent should be placed according to §55522. Therefore, colleges’/districts’ adoption planning 
and implementation will primarily focus on ESL students without a U.S. high school diploma or U.S. 
high school data (e.g., international students, adult immigrants, refugees, and F1 Visa students). 
Colleges should collect and review evidence on the effectiveness of their ESL placement including 
student completion of degree or transfer requirements in English (or equivalent ESL courses) via 
their campus research offices and make the data available to ESL departments for the purpose of 
determining the best placement options for credit ESL, consistent with title 5, §55512. 

 
 
 
 
 

Chancellor’s Office, Educational Services & Support Division 
1102 Q Street, Sacramento, CA 95811 | 916.445.8752 | www.cccco.edu 

http://www.cccco.edu/


AB 705 ESL Adoption Plan Submission 
February 3, 2021 

 

While local practices may have been in flux over the past year, this is a long-term (2-year) plan 
starting fall 2021 of how you will assess, place and support your ESL students. This is not a report 
of what you have done in the past or how practices have shifted during COVID. That said, 
colleges/districts should glean from lessons learned during COVID about establishing flexible 
processes and procedures given the uncertainly of the pandemic and other yet unknown 
emergencies that could arise. 

As we work together to fulfill these regulatory mandates, the goal is to engage in a cycle of 
continuous inquiry and improvement. We have undergone a significant system-wide 
transformation in practice, and implementing with fidelity requires we self-assess and amend our 
practices as needed. As you implement, you will likely glean from lessons learned and shift 
practices to best serve students. That innovation is allowed and encouraged. Within two-years of 
fall 2021 implementation, the Chancellor’s Office will provide a data template for validation of 
those innovations and practices. 

Requested Action 

All California Community Colleges are to complete the enclosed Equitable Placement (AB 705) ESL 
Adoption Plan form by July 1, 2021 using this link: ESL-Adoption-Plan-Form . The pdf of the form 
enclosed is for reference purposes only. Please complete the electronic form to submit your plan. 

If you have questions about this guidance, please contact Vice Chancellor Aisha Lowe at 
alowe@cccco.edu or (916) 322-4285. 

 
 

cc: Eloy Ortiz Oakley, Chancellor 
Daisy Gonzales, Deputy Chancellor 
Marty Alvarado, Executive Vice Chancellor 
CCCCO Staff 

 
 

Attachments: 

• ESL Adoption Plan Implementation Guide 
• ESL Adoption Plan Form (for reference only; submit using the electronic link) 
• Adoption Plan Glossary of Terms 
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Equitable Placement (AB 705) ESL Adoption Plan Implementation Guide 
Title 5, §55522.5 ENGLISH AS A SECOND LANGUAGE PLACEMENT AND ASSESSMENT Implementation Considerations 
(a) Scope and Intent  

(1) Instruction in credit English as a Second Language (ESL) is distinct from remediation in English. 
(2) Students enrolled in ESL coursework are foreign language learners who require additional language 
training in English, require support to successfully complete degree and transfer requirements in English, or 
require both. 

• Does local implementation affirm ESL courses and 
instruction as distinct from remedial/developmental 
English? YES 

• Does local implementation affirm ESL students as 
foreign language learners?  YES 
 SCC’s three credit ESL core courses are transfer 
level, similar to traditional foreign language 
sequences but starting at an intermediate level. 
Two of these 3 levels have always been 
transferable. All ACE students are expected to 
work at the intermediate to advanced level of 
foreign language instruction. 
 

(3) ESL students with a goal of transfer to a four-year institution or an associate degree should enter and 
complete a transfer-level English composition course or an ESL course equivalent to transfer-level English 
within a three-year timeframe of declaring a transfer- or degree-seeking goal. 

• Do local ESL placement sequences align with this 
goal?  YES.  
We have a three-semester sequence in place, 
which builds in time in case students need to 
repeat a course. 

• Has a plan and process been established to 
disaggregate data to identify educational goals of 
degree or transfer for students enrolled in credit ESL 
courses? YES  

        We use CCCApply information. 
• Has a plan and process been established to track 

and report on student placement and throughput? 
YES  
We have recently created two dashboards to 
track placement and throughput of students who 
enter the ACE/ESL courses. 

(4) Credit ESL placement methods should minimize disproportionate impacts on students. • Has a plan and process been established to 
disaggregate data to examine disproportionate 
impact on students enrolled in credit ESL courses? 
YES 
The District Research Office will produce annual 
reports on disproportionate impact in ACE/ESL. 

(b) Placement Methods  



(1) Districts shall place students who are English language learners using evidence based multiple measures 
from the placement methods for ESL identified below: 

(A) Any Chancellor's Office ESL placement method published by the Chancellor's Office to implement 
Education Code §78213; 

(B) An evidence-based district placement method collected from local research using high school 
performance data, including self-reported high school performance data; 

(C) A district placement method based upon guided placement, including self-placement; or 
(D) Methods based on articulation agreements between the district and partners as defined in §55003. 

• Are one of these placement methods for credit ESL 
being used? Can that placement method be 
described in detail? YES 
Beginning with enrollments for Fall 2021, 
students who would like credit ESL instruction 
will complete the ACE Guided Self-Placement, 
which has been available to them since Fall 2019. 

• Has a plan and process been established to validate 
the placement methods being used? 
YES 
As with the English and Math Guided Self-
Placements, the one for ACE will be validated by 
District Research in accordance with the processes 
and timelines they have established.  

(2) Students who have acquired a United States high school diploma or the equivalent shall be placed 
according to §55522. 

• Are students with U.S. high school diplomas or 
equivalent being placed according to §55522? 
YES  
We are using AB705 Default Rules for English 
Placement. 

• Has a plan and process been established to 
disaggregate data to demonstrate said placement? 
YES   
 This is on our Dashboard. 

(3) Placement methods authorized by this section shall be designed to maximize the probability that transfer- 
or degree-seeking students enrolled in credit ESL will enter and complete a transfer-level English composition 
or an equivalent ESL course within a three-year timeframe. 

• Are placement methods designed to maximize the 
probability of completion of transfer-level English 
composition (TLC) or an ESL course equivalent to 
TLC within a three-year timeframe? YES 

• Has a plan and process been established to validate 
the placement methods being used? YES 

 
 
 
 
 
 
 
 
 
 
 
 
 



(4) Districts adopting a district placement method under subparagraph (b)(1)(B) or (b)(1)(C) shall, by July 1, 
2020 [extended to 2021], provide an adoption plan on a form prescribed by the Chancellor, explaining the 
placement method, the evidence to be collected, and why the district believes it will be effective. Within two 
years of the adoption of a district placement method, the district shall report to the Chancellor on the 
method's efficacy. The Chancellor may order the district to relinquish the district placement method and 
adopt a placement method published by the Chancellor's Office under either of the following circumstances: 

• Has a plan and process been established to 
complete and submit the local ESL adoption plan to 
the CO by July 1, 2021?  YES.  
The plan will be presented to the Academic 
Senate by the end of March. It will then go to the 
College Council for approval, to the college 
president and to the Board of Trustees for final 
approval.  

• Has a plan and process been established to validate 
the district placement method?  YES 

(A) The district's failure to report within two years of adoption; or 
(B) The district's failure to demonstrate that the local placement method meets or exceeds the credit 

ESL throughput rate(s) of a placement method, once published, by the Chancellor's Office. 

 

(5) Districts must inform students placed into credit ESL coursework prior to fall 2020 of their right to access 
the newly adopted placement processes that comply with this section and students who have completed a 
United States high school diploma or the equivalent shall be placed according to §55522. Districts shall 
disclose their plans to implement retroactive placement recommendations as part of the adoption plan 
described in subparagraph (b)(4). 

• Has the district informed students placed into credit 
ESL coursework of their right to access newly 
adopted placement processes?  Yes. Students are 
advised by counselors, the international student 
staff, and on the credit ACE/ESL web pages that 
they should complete the guided self-placement in 
either English or ACE. Additionally, the ACE guided 
self-placement enables students to place into 
English 101. 

• Has a plan and process been established to 
retroactively place credit ESL students whose 
current placement does not fit the new placement 
process? YES 
District Research compiled a list of former ACE 
students (from Fall 2018 to Fall 2020) who have 
not yet taken English 100 or 101 at either SCC or 
SAC. These students will be emailed with 
information about the new placement options 
available to them. 

(6) Any placement for the fall semester or quarter of 2020 must comply with this section and Education Code 
§78213. 

• Has a plan and process been established to 
implement the new placement processes by fall 
2021? YES 

(c) Assessment  
The Chancellor shall establish and update, at least annually, a list of the approved assessment tests and 
instruments for use in placing students in credit ESL courses and guidelines for their use by community college 
districts. When using an ESL assessment test for placement into credit ESL coursework, it must be used with one 
or more other measures to comprise multiple measures. 

If an assessment test is being used for placement: 
• How does the district ensure colleges are using a 

CO approved assessment test?  
The District will not seek to re-validate its long-
approved credit ESL placement test (TELD) at 
this time.  Both colleges’ credit ESL programs 
have agreed to this change in placement 
processes.  



• How does the district ensure colleges are using 
multiple measures in addition to that assessment 
test?   
The District Assessment Committee oversees the 
placement processes for both colleges. This 
committee meets monthly to review placement 
issues, data and other relevant information. 

• Can those placement processes be described in 
detail? YES 

(1) Districts and colleges are required to use the Chancellor's guidelines for the validation of all 
assessment tests used for placement to ensure that they minimize or eliminate cultural or linguistic bias 
and are being used in a valid manner. Based on this evaluation, the district or college shall determine 
whether any assessment test, method, or procedure has a disproportionate impact on particular groups 
of students, as defined by the Chancellor. When there is a disproportionate impact on any such group of 
students, the district or college shall, in consultation with the Chancellor, develop and implement a plan 
setting forth the steps the district will take to correct the disproportionate impact. 
 

Only CO approved assessment tests can be used. Locally 
developed assessments will be validated by processes 
established by the Assessment Committee (which is 
being reconstituted).  
 
 

(2) The Chancellor may identify other measures of a student's college readiness that community college 
districts may use for student placement into the college's curriculum. 
 

 

(d) Each community college district utilizing approved assessment tests or instruments shall adopt procedures that 
are clearly communicated to students regarding the college's sample test preparation, how the student test 
results will be used to inform placement decisions, and the district's limits on the student's ability to re-test. 

• If an approved assessment test is being used for 
placement: 
o Are there procedures to clearly communicate to 

students regarding the college's sample test 

2 



 preparation, how the student test results will 
be used to inform placement decisions, and the 
district's re-test policy? Not applicable. 

(e) Community college districts shall not, except as provided in subdivision (g), do any of the following: Can the district certify alignment with the following 
provisions (1-5)? YES 

(1) Use an assessment test for placement which has not been approved by the Chancellor pursuant to 
this section, except that the Chancellor may permit limited field-testing, under specified conditions, of 
new or alternative assessment tests; 

 

(2) Use any assessment test in a manner or for a purpose other than that for which it was developed or 
has been otherwise validated; 

 

(3) Use any assessment test process to exclude any person from admission to a college, except that a 
college may determine the admission of special part-time or full-time students under Education Code 
§76002 based on an assessment which involves multiple measures and complies with other requirements 
of this subchapter; 

 

(4) Use any assessment test, method, or procedure to exclude students from any particular course or 
educational program, except that districts may establish appropriate prerequisites pursuant to §55002 
and §55003; or 

 

(5) Use any Student Success and Support Program practice which has the purpose or effect of subjecting 
any person to unlawful discrimination prohibited by subchapter 5 (commencing with §59300) of chapter 
10. 

 

(f) Colleges or districts that receive funding from the Student Equity and Achievement Program shall do the 
following pursuant to Education Code §78213: 

 

(1) Inform students of their rights, pursuant to Education Code §78213, to access transfer-level 
coursework in English or in credit academic ESL and of the multiple measures placement policies or other 
college placement processes including the availability of challenge processes; 

• Has a plan and process been established to inform 
students of their rights, pursuant to Education Code 
§78213, to access transfer-level coursework in 
English or in credit academic ESL and of the multiple 
measures placement policies or other college 
placement processes including the availability of 
challenge processes? YES 
 We have this in place, and our challenge process is 
listed on our Assessment Website’s main page. 

(2) Include information about the student's course placement options in the college catalog, in 
orientation and advisement materials, on the college's website, and in any written communication by 
counseling services; 

• Has a plan and process been established to include 
information about the student's course placement 
options 

o in the college catalog, 
o in orientation and advisement materials, 
o on the college's website, and 
o in any written communication by 

counseling services?  YES 
(3) Annually report the college's placement results to the Chancellor's Office, in a manner and form 
described by the Chancellor's Office: 
(A) The college's placement results. Colleges shall include the number of students assessed and the 
number of students placed into transfer-level English composition or ESL equivalent, transfer-level 

• Has a plan and process been established to gather 
and report this data annually? YES.  
District Research gathers data for all students 
with first-time enrollment in English/ACE 
courses each semester and tracks their 



placement, enrollment, success rates, and 
throughput rates.  The research office 
disaggregates these data by ethnicity and 
gender. 

English composition under AB705or ESL equivalent with concurrent support or transfer-level or credit 
ESL coursework, disaggregated by race and ethnicity; and 

 

(4) Publicly post the college's placement results. Colleges shall include the number of students assessed 
and the number of students placed into transfer-level English composition or ESL equivalent, transfer- 
level English composition or ESL equivalent with concurrent support, or transfer-level or credit academic 
ESL coursework, disaggregated by race and ethnicity. 

• Has a plan and process been established to publicly 
report this data annually? YES 
 

 
(g) The Chancellor shall provide districts with notice and an opportunity to cure actions found to be out of 
compliance with this section. The Chancellor may use any means authorized by law to obtain compliance in the 
event of a failure or refusal to cure. 

 

(h) The Chancellor's Office shall collect and analyze all placement methods and their impact on throughput rates 
for ESL students with a goal of transfer to a four-year institution or an associate degree and produce a report for 
the Board of Governors by January 30, 2023. This report will inform a re-evaluation of credit ESL placement 
methods by the Chancellor's Office, and whether this section should be amended. 
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Page description: 
This page provides and introduction of this form and collects college contact information 

1. Contact Information 
 

District     

College 

ESL Adoption Plan Form 
 
 

Introduction and Contact Information 
 

 
 
 

Introduction 
 

As described in guidance memorandum Equitable Placement (AB 705) English as a Second 
Language (ESL) Adoption Plan Submission, ESS 21-200-004 released February 3, 2021, 
(link below), all California Community Colleges are to complete an Equitable Placement (AB 
705) ESL Adoption Plan using this form by July 1, 2021. Per Title 5, §55522.5(b)(4), districts 
shall provide an adoption plan on a form prescribed by the Chancellor, explaining the 
placement method, the evidence to be collected, and why the district believes it will be 
effective. Reference the Equitable Placement (AB 705) ESL Adoption Plan Implementation 
Guide and Glossary of Terms to help direct your planning and completion of this adoption 
plan (links below): 

 
Glossary of Terms 

 
ESL Adoption Plan Guide 

 
 
 
 
 

Rancho Santiago Community College District 

Santiago Canyon College 



 
Page description: 
This page collects details on the college's adoption plan development process. 

 
2. Information about the adoption plan development process. Provide details on the development of the adoption plan. Explain how 
the development process was organized and communicated to the campus. Which parties were involved in the development? What 
was the approval process? During the development and approval process, how was feedback gathered?  
 

ORGANIZATION and COMMUNICATION OF THE DEVELOPMENT PROCESS 
• The Credit ESL Adoption Plan for ACE began in January 2019. In that year, several meetings took place with SCC and 

SAC credit ESL Faculty, noncredit counterparts from OEC and CEC, Deans, and counselors, and changes in placement 
practices required by AB705 were outlined so that both credit ESL programs would begin discussing alignment options. 
At SCC, the faculty chose to create an ACE Guided Self-Placement and made regular progress reports at the monthly 
SCC Basic Skills Initiative meetings. At District Assessment Committee meetings, our new placement processes were 
described and discussed, both in these meetings and separately within the different departments, which then 
reported on those discussions at future District Assessment meetings.  

APPROVAL PROCESS 
• With the state-level recognition that credit ESL is not remedial or basic skills but foreign language instruction, the ACE 

faculty updated its course numbers, making one formerly nontransferable ACE course transferable and simultaneously 
aligning its course numbers as much as possible with the newly re-numbered credit ESL sequence at SAC. The 
Curriculum and Instruction Committee approved these changes. 

• In Fall 2019, SCC implemented the ACE/ESL Guided Self-Placement process, which SAC later decided would also serve 
their student community. At that time, incoming ESL students could take the existing placement test (TELD) and 
complete the ACE Guided Self-Placement if they chose. Since Fall 2019, students have been able to determine their 
placement using the TELD and/or ACE-GSP results. This new protocol was discussed at the District Assessment 
Committee before implementation, with the knowledge that the results of the Guided Self-Placement document will 
be studied for success and disproportionate impact, and that these data will be made public.  

• In meetings during January 2021 with District Research, ACE faculty and Counseling discussed data that pertained to 
placement in ACE/ESL and EMLS courses via the TELD exam (previously fully approved by the State Chancellor’s Office) 
and the ACE/ESL Guided Self-Placement tool, comparing each to success in course enrollment. Because the data on 
student success indicated that students who move up through the levels or who placed in through the GSP have higher 
success rates than students who placed in on the TELD, both department chairs determined that they were willing to 
end efforts to re-validate the TELD at this time. 

• In Spring 2021, the ACE ESL Adoption Plan will be/was presented at the Student Success and Equity Committee and to 
the Academic Senate. Following approval at the latter, the plan will be/was discussed at College Council and then 
forwarded to the college president and finally the Board of Trustees. Feedback will be/was sought at each point. 

 
3. If you have additional information regarding your adoption plan 
development process in a separate file please upload it here. 

Browse... 

Adoption Plan Development Process 
 

 
 
 
 
 
 
 
 



 
Page description: 
This page ask for information about the college's local placement method for ESL students. 

 
4. Are students with a U.S. high school diploma, or the equivalent, placed 
using the default placement rules (see glossary of terms)? 

Yes 

No 

 
 
 
 

Localized Placement Method for ESL Students 
 

 



 
6. Please describe the placement process used to place students with a U.S. high school diploma or the equivalent (i.e. 
provide detail on how the methods checked above are used within the placement process).  

• High school graduates who have ESL backgrounds can choose to identify themselves as such when 
they complete CCCApply, to which SCC has added a couple of questions intended to help them 
determine whether to complete the English or ACE Guided Self-Placement. Additionally, these 
questions assist counseling faculty in advising student who may need support in their college 
coursework, for example, rather than directly enrolling in English 101, a student might be advised 
into English 100, which has a support segment attached to the course. 

• ESL students with HS performance GPA can also be placed through their high school GPA. SCC uses 
the GPAs which have been recommended by the recommended by the CCCCO AB 705 Default 
Placement Rules for English. 

 
 

5. If not, which placement methods are used to place students with a U.S. 
high school diploma or the equivalent? Select all that apply. 

CO Approved Assessment Instrument 
 
CO Approved Writing Assessment 

Guided placement 

Self-placement 
 
International transcripts converted to U.S. GPA scale 

SAT, ACT, EAP, or AP tests 

Self-reported high school data 

Verified high school transcript data 

Educational background and/or English use survey 
 
Other assessment measures - (Please describe) 



8. Which placement methods are used to place students who do not have a 
U.S. high school diploma? Select all that apply. 

CO Approved Assessment Instrument 
 
CO Approved Writing Assessment 

Guided placement 

Self-placement 
 
International transcripts converted to U.S. GPA scale 

SAT, ACT, EAP, AP tests 

Self-reported high school data 
 
Educational background and/or English use survey 

Verified high school transcript data 

Other assessment measures (please describe):  

 
 

 
7. How will these placement methods be retroactively applied to current students with a U.S. high 
school diploma or the equivalent? 
 

• All students who were enrolled in Spring 2019 were informed of their new English options based 
on their previous placement/enrollment. 

• For students who were enrolled in ACE courses from Fall 2018-Fall 2020, District Research has 
created a list of those who have not yet completed English 101 at either SCC or SAC. In March 
2021, these students were emailed and informed of the new placement options. In this email, we 
will include links to SCC website information about the new processes. This email does not 
distinguish between those with U.S. high school diplomas versus those who entered ACE through 
the TELD or other methods such as counselor or instructor waiver.  



 
10. How will these placement methods be retroactively applied to current 
students without a U.S. high school diploma or the equivalent? 
 

• We have been implementing these changes since Fall 2020, and our ACE faculty has been 
communicating this with their students.  All students who were in ACE courses from Fall 2018 
through Fall 2020 were contacted during March 2020 and informed of their option to complete 
the ACE or English Guided Self-Placements. 

 
11. Does your college use different placement methods for different types of 
students? If so, please list and describe the different types of students for 
whom different placement methods are used. Also, describe and provide 
the rationale and evidence to support this decision. 

• Yes, we place students based on the guidelines set by the Chancellor’s Office. These 3 placement 
methods are listed in the implementation language for AB 705. 

o If HS GPA data are available, we place students into English and math courses according to 
their GPAs. 

o If students do not have high school information or graduated outside of the U.S., they are asked 
to complete the English, ACE/ESL and/or math Guided Self-Placement. 

o If a student is an English Language Learner,  
 and they want to enroll in our ACE/ESL program, we ask them to take the ACE/ESL 

Guided Self-Placement for ACE course placement recommendations. The ACE GSP 
also enables students to place into English 100/101. 

 These students can also choose to take the English Guided Self-Placement. 

 
 

 
 

 

 
9. Please describe the placement process used to place students without a U.S. high school diploma or the equivalent (i.e. 
provide detail on how the methods checked above are used within the placement process). 

• Self-reported high school information such as GPA, course completion and grades are gathered through CCCApply.  If 
students do not enter in this information, they are sent an email asking them to complete the English, ACE/ESL, and/or math 
Guided Self-Placement if they want to take any of those courses. 

• On CCCApply, we added supplemental questions that specifically target English Language Learners.  For students that 
respond to these questions and indicate that they are ELLs, we send them an email letting them know of our English/ACE/ESL 
courses.  We give them the option of choosing the best fit for their needs. 

• For ACE/ESL students, we provide access to the ACE/ESL Guided Self-Placement via our Assessment Website and Welcome 
Letter.  Once students complete the ACE/ESL Guided Self-Placement, a course placement recommendation is emailed to 
them. 

• If students passed an AP exam with a 3 or higher, they are asked to send their official AP scores so that we can 
notate that in our transcript.  AP results for English and math specifically can potentially clear a student for 
higher level English and math courses. 



 

 
12. How do these methods of placement of ESL students maximize the likelihood that ESL students with a 
goal of transfer to a four-year institution or an associate degree will enter and complete a transfer-level 
English composition course or an ESL course equivalent to transfer-level English within a three-year 
timeframe of declaring a transfer- or degree-seeking goal? Provide evidence to support this. 

 
• Our ACE/ESL program is a three-semester/three-level core program with three support courses, 

which are not required. Most students, however, place into the two highest core levels and spend 
only a year in the program. This short sequence maximizes the likelihood that ACE students will 
enter English 101 within the three-year time frame stipulated by AB705 even if they need to 
repeat a course. The college is tracking former ACE students’ success patterns in English 101, 
but because ACE has a small student population, we do not have enough data at this point.  
 

 



 
Page description: 
This page collects information on disproportionate impact. 

 
14. Does your college examine disproportionate impact among ESL 
students?  

Yes 

No 

 

13. For students who are placed in transfer-level English Composition or an 
ESL course equivalent, what types of support are provided? Select all that 
apply. 

 
 
 

Combined pre-requisite and transfer course in one term with no additional 
units 

 

Combined pre-requisite and transfer course in one term with additional 
units 

 

Course & linked credit co-requisite support 
 

Course & unlinked credit co-requisite support 
 

Course & noncredit co-requisite support 
 

Embedded support (i.e. tutor, counselor, study skills training, time 
management) 

 

Specialized tutoring assistance (tutorial center and faculty customized 
support) All students have access to our Writing Center for English Tutoring. 

 

Other - (Please describe) Our English 100 course was developed to provide additional support to ensure students are 
successful in this course.  Course fulfills CSU GE Area A2 and IGETC GE Area 1A. Students can also place in our traditional English 
101 course which has no support linked to it. 

  

 No supports are offered  
 
 
 

Disproportionate Impact 
 

 



 
16. Which groups of students show disproportionate impact among your 
college’s ESL population? How was this determined? 
 

• The college has not completed any studies of disproportionate impact on ESL students.  

 

 
17. How have your ESL placement methods been designed and/or revised to minimize disproportionate 
impact to the students identified above (i.e. eliminate cultural or linguistic biases)? What evidence was used to 
establish this method? 
 

• The college previously used a locally developed test which consisted of grammar-based problems and a raw score to 
which multiple measures points were added based on how students responded to specific multiple measures 
questions.  With the implementation of AB705 and with the CCCCO directing colleges NOT to proceed with any 
placement test re-validation efforts at that time, ACE faculty developed the ACE/ESL Guided Self-Placement (GSP), 
which affords student the opportunity to reflect on their experience and skills with the English language along with 
questions about persistence.  Students are also informed that they can select the English Guided Self-Placement, 
which offers another avenue of self-analysis and encourages students to determine their most appropriate path 
forward. Students receive ACE/ESL GSP course placement recommendations, including possible recommendation for 
placement into English 100/101. The intention in each of these placement process changes has been to minimize 
disproportionate impact. 

• We have been using the ACE/ESL GSP to place students, but at this point, we do not have enough data to determine 
whether there is disproportionate impact.  
 

 

 
 

 

 

 
15. If so, based on what characteristics does your college examine 
disproportionate impact among ESL students (e.g., ethnicity, language, 
dialect, linguistic community, or others locally determined)? How are 
disproportionately impacted ESL students identified? 
 

• The college has just begun to collect DI data on its credit ESL population; however, 
because the numbers are small, it will take several semesters before sufficient data are 
collected to enable meaningful analysis. 

• Currently we are gathering data on our ACE/ESL Guided Self-Placement and will be utilizing the 
Chancellor's Office recommended percentage point gap (PPG) method to determine DI. 
 

 
 



18. Please verify the following data is being collected in order to validate ESL 
implementation practices. (Select all that apply) 

Student placement by level of course (e.g., transfer-level to six levels 
below) and the four skill areas (e.g., Writing, Reading, Speaking, 
Listening, and/or Integrated, etc.)  YES 
 
Student enrollment by level of course (e.g., transfer-level to six levels 
below) and the four skill areas (e.g., Writing, Reading, Speaking, 
Listening, and/or Integrated, etc.)  YES 

Completion of transfer-level English or ESL equivalent in three years YES  

Each of the above, disaggregated by race and ethnicity  YES 

 
Page description: 
This page inquires about the college's assessment practices and policies. 

 
19. Is your college using an assessment instrument to place ESL students? 

Yes 

No 

Validation 

 
 

 

Assessment 
 

 

 
Page description: 
This page collects information about the college's validation process. 

 
Within two years of the adoption of a placement method, the college/district shall report to the 
Chancellor on the method's efficacy. The Chancellor's Office shall collect and analyze all 
placement methods and their impact on throughput rates for ESL students with a goal of 
transfer to a four-year institution or an associate degree and produce a report for the Board of 
Governors by January 30, 2023. Toward that end, colleges should establish a process for 
collecting the data needed to validate its ESL implementation practices. 



20. If yes, which instrument(s) are being used and with what cut scores? 
Please list the type of assessment being used and the cut scores for the 
assessment. 

Comments 

 
21. Is your college using a writing assessment to place ESL students?   

Yes 

No 

 
22. If yes, please upload a copy of the writing assessment(s) (i.e. the 
prompts or questions, not student samples). 

Browse... 

 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

 

 Name of Assessment 
Instrument 

Assessment Cut 
Scores  

 
Assessment Instrument # 1  

 

 

 

 

 
Assessment Instrument #2 

 

 

 

 

 
Assessment Instrument #3 

 

 

 

 

 
Assessment Instrument #4 

 

 

 

 



 
24. How have these provisions influenced your placement processes? 
 

• We created an ACE/ESL Guided Self-Placement and are using this tool in lieu of our district’s long-
standing placement instrument, the Test of English Language Development (TELD).   

• Currently, we are gathering data to validate how well the ACE/ESL Guided Self-Placement is 
helping us guide students to the appropriate course. This will also ensure this tool is meeting the 
requirements of AB 705 and not disproportionately impacting ACE/ESL students.  

 

 

Per title 5 §55522.5 (e): 
 

Community college districts shall not, except as provided in subdivision (g), do any of the 
following: 
(1) use an assessment test for placement which has not been approved by the Chancellor 
pursuant to this section, except that the Chancellor may permit limited field-testing, under 
specified conditions, of new or alternative assessment tests; 
(2) use any assessment test in a manner or for a purpose other than that for which it was 
developed or has been otherwise validated; 
(3) use any assessment test process to exclude any person from admission to a college, 
except that a college may determine the admission of special part-time or full-time students 
under Education Code section 76002 based on an assessment which involves multiple 
measures and complies with other requirements of this subchapter; 
(4) use any assessment test, method, or procedure to exclude students from any particular 
course or educational program, except that districts may establish appropriate prerequisites 
pursuant to sections 55002 and 55003; or 
(5) use any Student Success and Support Program practice which has the purpose or effect of 
subjecting any person to unlawful discrimination prohibited by subchapter 5 (commencing 
with section 59300) of chapter 10. 

 
23. Certify your college is abiding by the provisions of title 5 §55522.5 (e) by 
checking below: 

 
 

Yes, we are abiding by these provisions. 
 
 
 
 



 
26. How have these provisions influenced your placement processes? 
 

• These guidelines have given us the opportunity to be more transparent into how we are placing students into our 
courses.   

• Discussions have taken place to address some of the barriers that students face when navigating our placement process. 
• Changes have been made to make course placement more understandable to students and to give them more agency in 

their own placement decisions. 

 

 

Per title 5 §55522.5 (f): 
 

Colleges or districts that receive funding from the Student Equity and Achievement Program 
shall do the following pursuant to Education Code §78213: 
(1) Inform students of their rights, pursuant to Education Code §78213, to access transfer- 
level coursework in English or in credit academic ESL and of the multiple measures 
placement policies or other college placement processes including the availability of 
challenge processes; 
(2) Include information about the student's course placement options in the college catalog, in 
orientation and advisement materials, on the college's website, and in any written 
communication by counseling services; 
(3) Annually report to the Chancellor's Office, in a manner and form described by the 
Chancellor's Office: 
(A) The college's placement results. Colleges shall include the number of students assessed 
and the number of students placed into transfer-level English composition or ESL equivalent, 
transfer-level English composition or ESL equivalent with concurrent support or transfer-level 
or credit ESL coursework, disaggregated by race and ethnicity; and 
(4) Publicly post the college's placement results. Colleges shall include the number of 
students assessed and the number of students placed into transfer level English composition 
or ESL equivalent, transfer-level English composition or ESL equivalent with concurrent 
support, or transfer-level or credit ESL coursework, disaggregated by race and ethnicity. 

 
25. Certify your college is abiding by the provisions of title 5 §55522.5 (f) by 
checking below: 

Yes, we are abiding by these provisions 
 
 
 
 

 

Communications 



 
27. What methods of communication are being used to inform students of 
their options? Select all that apply. 

Webpage 

Catalog 

Email 

Other - Please describe 

 
28. Provide uploads of those communication artifacts. 
Academic Success Guide Assessment Page  
2020-2021 Catalog: Page- 9 
New Student Orientation Assessment Section 
Welcome Letter sent by Admissions and Records  
Email sent to students that do not have data on CCC Apply to take GSP 
Email sent to students CCCApply ESL supplemental questions  

 
 

29. If applicable, provide links to those communication artifacts. 
 
 
Link to Artifact #2:  Course Placement Data: https://www.sccollege.edu/Departments/testing/Pages/Placement-Data-New.aspx 

Link to artifact #3: Understanding your Course Placement Recommendations: 
https://sccollege.edu/Departments/testing/Pages/Understanding-Your-Course-Placement-Recommendations.aspx 

Link    to  artifact #1:  Assessment Homepage: https://sccollege.edu/Departments/testing/Pages/Assessment-Services-Homepage.aspx 

 
 

Link to artifact #4: AB 705 Video: https://youtu.be/NpKRofFJNUQ 

 
 

 

 

 
Page description: 
This page inquires about the colleges communications methods and practices. 

https://youtu.be/NpKRofFJNUQ


 

30. Please provide the name, title, email address, and contact telephone 
number for the district President/Superintendent/Chancellor or their designee 
in the space below. 

 

First Name Last Name 
 
 
 
 
 

Title 
 
 
 
 
 

Email Address 
 
 
 
 
 

Phone Number 
 
 
 
 

Please leave blank, for use later with Adobe Sign 
President/Superintendent/Chancellor Signature via Adobe Sign 

 
 
 
 

Please leave blank, for use later with Adobe Sign 
Adobe Sign Date for President/Superintendent/Chancellor 

 
� 

Vargas                                                                  Jose 

Interim President 

Vargas_Jose@sccollege.edu 



 

31. Please provide the name, title, email address, and contact telephone 
number for the college's representative or their designee in the space below. 

 

First Name Last Name 
 
 
 
 
 

Title 
 
 
 
 
 

Email Address 
 
 
 
 
 

Phone Number 
 
 
 
 

Please leave blank, for use later with Adobe Sign 
College Representative Signature via Adobe Sign 

 
 
 
 

Please leave blank, for use later with Adobe Sign 
Adobe Sign Date for College Representative 

 
� 

Escobar Dora 

Associate Professor of Counseling/Assessment 

Escobar_dora@sccollege.edu 

714.628.4759 



 
 

Thank you for taking our survey. Your response is very important to us. 

 

32. Please provide the name, title, email address, and contact telephone 
number for the college's Academic Senate President or their designee in the 
space below. 

 

First Name Last Name 
 
 
 
 
 

Title 
 
 
 
 
 

Email Address 
 
 
 
 
 

Phone Number 
 
 
 
 

Please leave blank, for use later with Adobe Sign 
AS President Signature via Adobe Sign 

 
 
 
 

Please leave blank, for use later with Adobe Sign 
Adobe Sign Date for AS President 

 
� 

 
 
 
 
 
 

Thank You! 
 

Craig Rutan 

Professor of Physics and Engineering 
Academic Senate President 

Rutan_craig@sccollege.edu 



 

Glossary of Terms 
 

Advisory on Recommended Preparation: A condition of enrollment that a student is 
advised, but not required, to meet before or in conjunction with enrollment in a course or 
educational program (§55000). 

Assessment: The process of gathering information about a student regarding the student's 
study skills, English language proficiency, computational skills, aptitudes, goals, learning 
skills, career aspirations, academic performance, and need for special services. 

Assessment methods may include, but not necessarily be limited to, interviews, standardized 
tests, attitude surveys, vocational or career aptitude and interest inventories, high school or 
postsecondary transcripts, specialized certificates or licenses, educational histories, and 
other measures of performance (Section 2 (e)). 

Corequisite: A condition of enrollment consisting of a course that a student is required to 
simultaneously take in order to enroll in another course (§55000). 

Combined prerequisite and transfer course in one term with no additional units: A course 
were prerequisite (e.g. intermediate algebra) course content is combined with a transfer-level 
course (e.g. precalculus) and the student is able to complete both (e.g. intermediate algebra 
and precalculus) in the same term and usually receives a single grade, and the transfer-level 
course has no additional units added (e.g. the course continues to be scheduled for 4 units, 
the same as previously). 

 
Combined prerequisite and transfer course in one term with additional units: A course 
were content from a prerequisite course (e.g. intermediate algebra) is combined with a 
transfer-level course (e.g. precalculus) and the student is able to complete both in the same 
term (e.g. intermediate algebra and precalculus) and usually receives a single course grade. 
This combined course has a higher number of units than the transfer-level course without the 
included prerequisite content (e.g. 4 units for the combined course rather than 3 units for the 
standalone precalculus course). Course may need to be rearticulated. In addition, not all 
units may transfer. 

 
Course & linked credit corequisite support: A course (e.g. transfer-level course) with a 
corequisite course (additional support for the transfer-level course) that is linked together in 
the college's course registration system (i.e. if a student enrolls in one, they are automatically 
enrolled in the other and if they drop one, they are dropped from both). 

Course & unlinked credit corequisite support: A course (e.g. transfer-level course) and a 
corequisite support course (additional support for the transfer-level course) that are not 



linked together (i.e. a student must enroll in two separate sections and if they drop the 
course, they need to drop both sections separately). 

 
Course & noncredit corequisite support: A course (e.g. transfer-level course) and a 
noncredit corequisite support course (additional support for the transfer-level course offered 
as noncredit). 

 

Default Placement Rules: The placement method laid out in AA 18-40 providing guidance for 
the use of high school GPA to place students who graduated from a US high school. 

HSGPA cc: 2.6 Success rate= 78.6% Transfer-Level English Composition 

No additional academic or concurrent support required 

HSGPA 1.9 - 2.6 Success rate= 57.7% Transfer-Level English Composition 

Additional academic and concurrent support recommended 

HSGPA < 1.9 Success rate= 42.6% Transfer-Level English Composition 

Additional academic and concurrent support strongly recommended. 

Embedded support: Student supports provided within the course such as a tutor or 
counselor that is part of the course, so students receive the service as part of their enrollment 
in the section. 

 
Enrollment: A course is considered to occur when a student receives an evaluative or non- 
evaluative symbol pursuant to §55023 in a credit course (§55000) and is designed to capture 
the number of distinct students enrolled in a course or a course level at census. If end of term 
enrollment, this should include withdraws (EW and W grades) as enrollment in the course. 

 
Guided Placement: A process or tool used to encourage a student to reflect on their 
academic history and educational goals that may include the student evaluating their 
familiarity and comfort with topics in English or mathematics. After completing the process, 
students will receive their course placement. 

 
Self-Placement: 
A process in which a student chooses their placement after consideration of some form of 
self-reflection and other relevant factors. 

 
Multiple Measures: The incorporation of two or more independent criteria for the placement 
of students, such as: 

 

• Overall high school performance (e.g., HSGPA} or previous college performance 
• Highest level of coursework completed in a subject area and corresponding course grade 
• Attitude surveys 



• Vocational or career aptitude interest inventories 
• Specialized certificates or licenses 
• Education and employment histories 
• Military training and experience 
• Interviews 
• Holistic scoring process 

 
Onboarding: A process of orienting a student to the college, the programs and the courses 
offered. The process often includes collection of information from the student about the 
student's educational and career goals, elements of the student's life that may affect their 
academic outcomes, and additional information about the student's educational and life 
experiences that will inform and assist the student to choose appropriate courses. 

 
Placement: The use of validated assessment measures to specify the highest course or 
courses a student is eligible to enroll in and recommendations about supports to successfully 
complete that course. 

 
Prerequisite: A condition of enrollment that a student is required to meet in order to 
demonstrate current readiness for enrollment in a course or educational program (§55000). 

 
Self-Assessment Survey: A process or a tool used to encourage a student to reflect on their 
academic history and educational goals that may include the student evaluating their 
familiarity and comfort with the topic of English. Survey results may culminate in course 
recommendations, but not placement. This survey may be part of the college's student 
onboarding process. 

 
Specialized tutoring assistance: Tutoring offered outside of class, usually at a tutoring 
center, that can be regular tutoring for which faculty customize supports for students to take, 
such as modules. 



Summary Reports 
 
Committee:  Honors  
Date: March 16, 2021 
 
1. Discussion items: 

• We have networked with 300 students in our special populations who fit the GPA 
requirements in an effort to grow the honors program.  

• Fall 21, Summer 21, and Spring 22 course offerings.  
• Marketing and funding.  

 
2.  Duties met: 

• Curriculum review 
• Program scheduling 
• Coordinator, Counselor, and PIE updates 

 
3.  Actions proposed: None 
 
4.  Events Planned: 

• We have 4 moderators who will attend the virtual HTCC conference this year.  
• For the first time, we have students entering a national conference hosted by John 

Hopkins.  
 
5.  Resources needed/acquired/allocated:  

• Approved - CARE funding for marketing.   
• Needed - Funding to purchase medals for end of year recognition.  We do not have 

enough money in the budget, and it would be an embarrassing loss to not be able to 
provide Honors Students with an end of the year medal to wear for graduation.    

 
 
 
Committee:  Professional Development 
Date: March 23, 2021 
 
1. Discussion items: 

• Update Professional Development Calendar timeline 
• Survey results suggesting a possible shift of Convocation to Thursdays while maintaining 

Thursdays and Fridays as common days 
• Proposals sent thus far 
• Administrator in charge of PDC in fall (identity still unknown) 
• Cornerstone 

 



2. Duties met: 
• We updated the timeline. 
• We reviewed the results of the survey. 
• We reviewed the proposals so far for PD Week Fall 2021. 
• We reviewed progress on Cornerstone. 
 

3.  Actions proposed: None 
 
4.  Events Planned: None 
 
5.  Resources needed/acquired/allocated:  

• We may need LHE for someone to be responsible for Cornerstone at some point.  

 



Summary Reports 
 
Committee:  Professional Development Committee 
Date: April 13, 2021 
 
1. Discussion items: 

• Update Professional Development Calendar timeline 
• Proposals sent thus far 
• Cornerstone 

 
2. Duties met: 

• We updated the timeline. 
• We reviewed the proposals so far for PD Week Fall 2021. 
• We reviewed progress on Cornerstone. 
 

3. Actions proposed: None 
 
4. Events Planned: 

• Flex week Fall 2021 
 
5. Resources needed/acquired/allocated:  

• We may need LHE for someone to be responsible for Cornerstone at some point.  

 



Summary Report 
 
Committee: DEC 
 
Meeting date:  April 12, 2021 
 
Discussion items:  

1. System Update 
2. Regular and Effective Contact Policy Review  

Actions proposed:   
• The Distance Education Committee recommends that the Senate review, revise (if appropriate), and 

approve a Regular and Effective Contact Policy for SCC.  

Events Planned:  None 
 
Resources needed/acquired/allocated:   None 
 



 

 
8045 East Chapman (714) 628-4831 
Orange, CA 92869 academic_senate@sccollege.edu 

 
Resolution S2021.09 
 
Request for Academic Senate President to Re-open Dialogue About the Enrollment Management 
Committee’s Class Cancellation Guiding Principles Recommendation 
 
Moved: CIC Chair Evett  

 
Seconded: Senator Gonzalez 

 
 
Whereas, The participatory governance Enrollment Management Committee with membership from all 
college constituents and the Academic Senate of Santiago Canyon College both unanimously affirmed, 
and the College Council had a majority of its membership affirm the Enrollment Management 
Committee Fall 2020 Class Cancellation Principles Recommendation document;  

 
Whereas, The Interim College President included the following in his 15 December 2020 written 
comments to the College Council membership rejecting the College Council recommendation: “In the 
meantime, I will be sharing the eight guiding principles that are listed with our deans so these principles 
can immediately be used for the spring intersession and spring semester.  For transparency, I will also be 
asking Martin Stringer, Vice President of Academic Affairs, to disseminate these eight guiding 
principles to department chairs so that they too can use it as a guide”; and  

 
Whereas, Not all department chairs received the “eight guiding principles” and the “eight guiding 
principles” document did not go through the governance process when enrollment management clearly 
falls under AB 1725 #5 “Standard or policies regarding student preparation and success,” which is 
deemed primary advice and judgement of the Academic Senate per the Rancho Santiago Community 
College District’s BP 2410 Board Policies and Administrative Regulations and AB 1725 #4 
“Educational program development,” which is deemed mutual agreement per the Rancho Santiago 
Community College District’s BP 2410 Board Policies and Administrative Regulations; 

 
Resolved, The Academic Senate of Santiago Canyon College request that the Academic Senate 
President re-open dialogue about the Enrollment Management Committee’s, College Council’s, and 
Academic Senate of Santiago Canyon College’s affirmation of the Enrollment Management Committee 
Fall 2020 Class Cancellation Principles Recommendation document. 

                                          
                                          Date Presented: 30 March 2021 

 
Date Passed:  

 
 
 
 
 
Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate and to think critically. We are committed to maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging. (Approved 12/05/17) 
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Enrollment Management Committee  
Fall 2020 Class Cancellation Guiding Principles Recommendation 

With a primary focus on sustaining long-term student success and in accordance with 
SCC's mission and core goals, Enrollment Management includes an integrated planning 
approach that supports college-wide collaboration, engagement, creative-thinking and 
consensus building that contributes to student recruitment, retention, graduation, and 
life-long learning. 
 
In one effort to assist with achieving the ideals set forth in the committee mission listed 
above, the Enrollment Management Committee is committed to adhering to the 
following Class Cancellation Guiding Principles that include a consideration of: 
 

• Program or course genesis and development (Starting and developing new 
programs/courses) 

• Program/course/section enrollment including averaging by course or program   
• Available seats for the same course at SCC 
• Program pathway completion needs  
• Program/course/section modality 
• Capstone, gateway or single course offerings and/or semester frequency  
• Unique offerings that are not readily available at another college 
• Balancing distribution of course offerings meeting general education, major, or other 

student goals’ requirements  
• The estimated impact of course cancellations on other courses and disciplines and 

determination of program needs when they are interdisciplinary  
• Impact of students leaving SCC for other colleges when critical program sections are 

cancelled  
• Impact of total FTES loss combined due to section cancellations  
• Impact of saved FTEF (LHE) combined due to section cancellations  
• Meeting faculty load requirement 
• Regional employment and wage impact (e.g. Increased wages, Testing, Career 

Pathway, etc.) 
• External partners (e.g. CE, Cosmetology, Inmate Education, Local School Districts [Dual 

Enrollment], etc.) 
• Availability of all required elements to offer a program/course/section 
• Increased flexibility with the above guiding principles during emergency situations 













 

 
8045 East Chapman (714) 628-4831 
Orange, CA 92869 academic_senate@sccollege.edu 

 
Resolution S2021.10 
 
Adoption of SCC Regular and Effective Contact Policy 
 
Moved:   

 
Seconded:  

 
 
Whereas, Title 5 §55204 requires institutions to “ define “effective contact” including how often, and in 
what manner instructor-student interaction is achieved.” And that “It is important to document regular 
effective contact and how it is achieved”; 

 
Whereas, Title 5 §55204 states that “Regular and Effective Contact was declared an academic and 
professional matter, this documentation must include demonstration of collegial consultation with the 
academic senate, for example through its delegation to the local curriculum committee”; and 

 
Whereas, The Distance Education Committee has reviewed the regulations and has developed a policy 
that defines Regular and Effective Contact including how often, and in what manner instructor-student 
interaction is achieved; 
 
Resolved, The Academic Senate of Santiago Canyon College adopted the recommended policy on 
Regular and Effective Contact; and 
 
Resolved, The Academic Senate of Santiago Canyon College request that the Faculty Association 
of the Rancho Santiago Community College District negotiate with district administration to 
require that distance education faculty are required to follow the policy on Regular and Effective 
Contact. 
                                        

                                          Date Presented:  
 
Date Passed:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate and to think critically. We are committed to maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging. (Approved 12/05/17) 
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Approved by the Distance Education Committee, 4/12/2021 
Presented to the Senate for review on (date) 

Santiago Canyon College 
Regular Effective Contact Policy 
 

Regulations:  

Title 5 and the Distance Education Guidelines for the California Community Colleges state:  

§55200. Definition and Application.  
Distance education means instruction in which the instructor and student are separated by distance and interact 
through the assistance of communication technology. All distance education is subject to the general requirements 
of this chapter as well as the specific requirements of this article. In addition, instruction provided as distance 
education is subject to the requirements that may be imposed by the Americans with Disabilities Act (42 U.S.C. 
§12100 et seq.) and section 508 of the Rehabilitation Act of 1973, as amended, (29 U.S.C. §794d).  

NOTE: Authority cited: Sections 66700 and 70901, Education Code. 
Reference: Sections 70901 and 70902, Education Code; Title 29 United States Code Section 794d, and Title 42 
United States Code Section 12100 et seq.  

§55202. Course Quality Standards.  
The same standards of course quality shall be applied to any portion of a course conducted through distance 
education as are applied to on-campus classes, in regard to the course quality judgment made pursuant to the 
requirements of section 55002, and in regard to any local course quality determination or review process. 
Determinations and judgments about the quality of distance education under the course quality standards shall be 
made with the full involvement of faculty in accordance with the provisions of subchapter 2 (commencing with 
section 53200) of chapter 2.  

NOTE: Authority cited: Section 66700 and 70901, Education Code. 
References: Sections 70901, Education Code.  

Guideline for Section 55202 
This section emphasizes the extent to which course quality depends upon the full involvement of faculty in the 
design and application of DE courses. It discusses course quality standards for distance education and combines 
language formerly found in sections 55207 and 55209 which it replaces. Language is added to clarify that normal 
course quality standards apply to any portion of a course conducted through distance education.  

§55204. Instructor Contact.  
In addition to the requirements of section 55002 and any locally established requirements applicable to all 
courses, district governing boards shall ensure that:  

(a) Any portion of a course conducted through distance education includes regular effective contact between 
instructor and students, and among students, either synchronously or asynchronously, through group or individual 
meetings, orientation and review sessions, supplemental seminar or study sessions, field trips, library workshops, 
telephone contact, voice mail, e-mail, or other activities. Regular effective contact is an academic and professional 
matter pursuant to sections 53200 et seq.  

(b) Any portion of a course provided through distance education is conducted consistent with guidelines issued by 
the Chancellor pursuant to section 409 of the Procedures and Standing Orders of the Board of Governors.  
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NOTE: Authority cited: Sections 66700 and 70901, Education Code. 
Reference: Sections 70901 and 70902, Education Code.  

Guideline for Section 55204  
This section defines what contact must be maintained between instructor and student and the latest amendment, 
2-2019, includes responsibility for student to student contact.  

Subdivision (a) stresses the responsibility of the instructor in a DE course to initiate regular contact with enrolled 
students to verify their participation and performance status and to conduct regular effective contact among 
students. The use of the term “regular effective contact” in this context suggests that students should have 
frequent opportunities to ask questions and receive answers from the instructor of record and to have regular 
opportunities to contact each other.  

The last published Distance Education Guidelines, March 2004, issued by the Chancellor pursuant to section 409 of 
the Procedures and Standing Orders of the Board of Governors, as referenced in subdivision (b), establishes the 
principle that for DE courses there are a number of acceptable interactions between instructor and student, not all 
of which may require on-campus contact. Thus, districts and/or colleges will need to define “effective contact” 
including how often, and in what manner instructor-student interaction is achieved. It is important to document 
regular effective contact and how it is achieved. Since regular effective contact was declared an academic and 
professional matter, this documentation must include demonstration of collegial consultation with the academic 
senate, for example through its delegation to the local curriculum committee. A natural place for this to occur is 
during the separate course approval process (see section 55206) as well as during faculty evaluations, student 
surveys, and program review. Documentation should consist of the inclusion of information in applicable outlines 
of record on the type and frequency of interaction appropriate to each DE course/section or session. Local policies 
should establish and monitor minimum standards of regular effective contact. 

Background:  

In hybrid or fully online courses, ensuring Regular Effective Instructor/Student Contact guarantees that the student 
receives the benefit of the instructor’s presence in the learning environment both as a provider of instructional 
information and as a facilitator of student learning. In an on-campus course the instructor is present at each class 
meeting and interacts via all class announcements, lectures, activities and discussions that take a variety of forms. 
For example, discussions can be held as part of a lecture format, group work scenarios, or content review sessions. 
The instructor also serves as a content advisor when he or she answers questions both as they come up in class 
and as they arise in individual situations. These types of questions are dealt with via the telephone, email, face-to-
face office visits, or live electronic interaction utilizing tools within the LMS for virtual conferencing. 

Title 5 regulations do not make a distinction between regular and distance education courses beyond the need to 
have a separate curriculum approval process and the need to ensure regular effective contact. The guidelines do 
say that quality assurances within the regulations apply to all DE courses, which include online, hybrid and remote 
instruction courses. Therefore, it is assumed that those qualities of regular effective contact described above for 
the on-campus environment, should also be applied to the distance education situation. The DE Guidelines require 
colleges to develop a policy regarding regular effective contact that addresses “the type and frequency of 
interaction appropriate to each DE course/section or session”. 

SCC Policy:  

All DE courses at SCC, whether fully online, hybrid or remote instruction will include regular effective contact as 
described below:  

Regular and Effective Contact 
• Instructor-Initiated interaction: Instructor-initiated contact refers to instructors contacting their students. 

Examples of instructor-initiated contact are, but are not limited to, providing regular interaction with 
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students to determine that they are accessing and comprehending course material and that they are 
participating regularly in the activities in the course. Other essential aspects of instructor-initiated contact 
are providing timely assignment feedback, regularly clearing the roster of students who are not attending 
(attendance definition below), regularly participating in class discussions, and contacting students with 
additional feedback, such as recognition or helpful critiques of course participation or assignment rigor, 
assignment feedback timelines, examples, and other instructor-initiated contacts should be clearly 
defined in the syllabus and where relevant or helpful in the course.  

• Student-Initiated Contact: Student-Initiated contact refers to student’s ability to contact their instructor 
or other students in the course.  Clear instructions should be provided by the instructor for preferred 
contact methods and expected response times. 

• Student-to-Student Interaction: Student-to-Student Interaction refers to student’s ability to contact each 
other in the course. Student-to-Student Interaction is a Title V requirement. Instructors are responsible 
for providing Student-to-Student interaction, such as group work, peer reviews, discussions, chats, study 
groups, etc.  in the Course Management System. 

• Frequency: DE Courses are considered the “virtual equivalent” to on-campus courses. Therefore, the 
frequency of the contact will be at least the same as would be established in a regular, on-campus course.  

• Establishing Instructor Communication Expectations An instructor and/or department established policy 
describing the frequency and timeliness of instructor-initiated contact and instructor feedback, will be 
posted in the syllabus and/or other course documents that are made available for students when the 
course officially opens each semester.  

Sample Types of Contact:  
Regarding the type of contact that will exist in all SAC DE courses, instructors will, use the following types of 
resources to initiate contact with students and among students:  

• Interactive tools, such as discussion boards, blogs, wikis, and chat, within the course management system, 
with appropriate active instructor participation. (“Questions for the instructor” forums are good but 
should be used in conjunction with other forums.) 

• General email/messages  
• Weekly announcements in the Course Management System  
• Timely and meaningful feedback for student work. 
• Instructor prepared e-lectures or introductions in the form of e-lectures to any publisher created 

materials (written, recorded, broadcast, etc.) that, combined with other course materials, creates the 
“virtual equivalent” of the on-campus class. 

• Instructor-created videos with helpful information, instruction, and/or with the intent of humanizing the 
classroom.  

Online Attendance and Drop Policy 

Students are expected to complete regular and substantive coursework in online classes. In distance education 
context, coursework will be used to determine student attendance. Simply logging into an online class is not 
sufficient to demonstrate academic attendance by the student. Examples of coursework for online classes might 
include, but are not limited to, class discussions, completed assignments, completed quizzes or exams, group work, 
etc. Students who fail to submit substantive coursework, which meets the instructor’s expectation for rigor, by the 
due date will be dropped from the class. Assignment rigor expectations may be given to the student in assignment 
feedback or may be defined in the instructors regular and effective contact policy in the course syllabus. Please refer 
to the class syllabus and the class section information, found in the class schedule, for the specific attendance 
(regular and substantive coursework) requirements. 
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Resolution S2021.11 
 
Endorse the Implementation of Annual Plans in eLumen 
 
Moved:   

 
Seconded:  

 
 
Whereas, Each department has established goals and identified activities to achieve their goals; 

 
Whereas, The goals and activities are updated annually in the Department Planning Portfolio (DPP) to 
record progress that has been made and add additional goals and activities that have been identified for 
the department; and 

 
Whereas, Santiago Canyon College has recently shifted many of its curriculum and planning processes 
to eLumen and implementing annual planning in eLumen will make it easier for research to extract the 
goals and planned activities for all departments; 
 
Resolved, The Academic Senate of Santiago Canyon College endorse shifting from the Department 
Planning Portfolio to the annual plan in eLumen; and 
 
Resolved, The Academic Senate of Santiago Canyon College endorse using the new annual plan 
beginning in Fall 2021. 
 
                                        

                                          Date Presented:  
 
Date Passed:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate and to think critically. We are committed to maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging. (Approved 12/05/17) 
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Resolution S2021.12 
 
Endorse Recommended Revisions to the Resource Request Process 
 
Moved:   

 
Seconded:  

 
 
Whereas, The current resource request process was initially developed as part of the preparation of the 
2014 Institutional Self Evaluation Report; 
 
Whereas, The Planning and Institutional Effectiveness Committee regularly reviews the resource request 
process to ensure it is working as intended and to incorporate feedback from the survey that is sent out 
to the SCC community each year; and 
 
Whereas, The Planning and Institutional Effectiveness Committee reviewed and revised the resource 
allocation form and agreed that it should be shifted to an online form instead of being an editable PDF; 
 
Resolved, The Academic Senate of Santiago Canyon College endorse the use of the new resource 
allocation form; and 
 
Resolved, The Academic Senate of Santiago Canyon College endorse requiring that all resource 
requests be submitted on the new form beginning in Fall 2021. 
 
                                        

                                          Date Presented:  
 
Date Passed:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our 
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to 
communicate and to think critically. We are committed to maintaining standards of excellence and providing the 
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and 
engaging. (Approved 12/05/17) 
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Resource Request Form
Please submit a separate Santiago Canyon College Resource Request Form for each request you 
make. Therefore, if you are requesting more than one new position, or set of supplies, and/or 
equipment, you should complete multiple Santiago Canyon College Resource Request Forms. 
This request is for prioritization for the upcoming fiscal year, and it will be eligible for available 
funding from July 1st to June 30th.

Basic Information

Resource Request Title1.

Enter your answer

Requestor's Name2.

Enter your answer

Requestor's Phone3.

Enter your answer

https://forms.office.com/Pages/ResponsePage.aspx?id=lQAEqG1xSU63g7X3Ru6oswTQEwCzc4hOlknh4GxTBMNUOEo2TVJSOUdBMUk2Wk9aSFY5OUhWQ1ZRWCQlQCN0PWcu


Type of Request4.

Instructional Equipment

Instructional Supplies

Instructional Technology

Non-Instructional Equipment

Non-Instructional Supplies

Non-Instructional Technology

Transportation and Fees

Contract Services

Personnel

Facility Need

Resource Request Destination5.

Division Office

Facility & Safety Committee

Technology Committee

President’s Cabinet

VP Administrative Services

VP Academic Affairs

VP Continuing Education

VP Student Services

Technology
If this is a technology request, please answer the following:



Number of classrooms impacted:6.

The value must be a number

Number of sections served:7.

The value must be a number

How many estimated students served:8.

The value must be a number

Rationale

Please provide a brief narrative explaining why you are making this request.

Reason for Request9.

Enter your answer

What is the immediate and/or long-term impact this request will have on your program or in your 
area.

Impact10.

Enter your answer



Cost

Enter a dollar amount

One time cost:11.

The value must be a number

Enter a dollar amount

Ongoing cost:12.

The value must be a number

Enter a dollar amount

Total one time and ongoing cost:13.

The value must be a number

Enter a dollar amount

Minimum amount this resource request could be partially funded:14.

The value must be a number

All technology related price quotes must come from ITS. Please ensure quotes include the total cost of 
acquisition of the requested resource which includes costs for the following: 
- Hardware 
- Software
- Licensing 
- Subscription 
- Mounting and Installation 
Requested software must also have a current Voluntary Product Accessibility Template (VPAT) on file.

Price quotes: (Non-anonymous question )15. 



Priority Attributes

Are there standard practices in the field to support your request (i.e. industry, 
professional 
organization, other institutions)?

16.

Yes

No

Is this resource request legally mandated?17.

Yes

No

Is this resource request addressing a known or new safety need?18.

Yes

No

Mission and Goal Alignment

Please verify by checking the box below that the resource being requested 
supports the Santiago Canyon College’s Mission?

19.

I confirm that the resource being requested supports the Santiago Canyon College
Mission.

Select all SCC goals that this request supports.20.

I. Support a college culture of academic excellence and personalized education



II. Support student success and equity by enhancing the integration of student services,
instructional areas, and institutional initiatives

III. Focus on student completion of pathways

IV. Improve communication within the college community

V. Support faculty and staff development

VI. Optimize access to physical, technological, human, and fiscal resources through data-
informed, integrated planning and resource allocation processes

VII. Maintain and enhance the college’s technological infrastructure and facilities

VIII. Strengthen and refine the processes that integrate planning and resource allocation

IX. Enhance and expand the college’s community presence

Evidence of Planning

Cut and paste the specific areas from the Annual Plan that relate directly to this request. If this is a 
committee requests, please submit any minutes, agendas, or notes that support the request in lieu of 
an Annual Plan.

Provide evidence that this resource request is in your unit’s Annual Plan.21.

Enter your answer

Cut and paste the specific areas from the Program Review that relate directly to this request.

Provide evidence that this resource request is in your Program Review.22.

Enter your answer



This content is created by the owner of the form. The data you submit will be sent to the form owner. Microsoft is not
responsible for the privacy or security practices of its customers, including those of this form owner. Never give out your
password.

Powered by Microsoft Forms | Privacy and cookies | Terms of use

If you complete outcomes assessment, include evidence from your submitted 
outcomes assessment reports that relate directly to this request and provide a 
related explanation of how the data support your request.

23.

Enter your answer

If you have student achievement data (success, retention, persistence, transfer, 
etc.) that relate 
directly to this request, please provide the data and an explanation of how the 
data support 
your request.

24.

Enter your answer

https://go.microsoft.com/fwlink/p/?LinkId=2083423
https://go.microsoft.com/fwlink/p/?linkid=857875
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